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Transformational leadership is a leadership approach 
capable of promoting comprehensive change within 
organizations, including in Islamic educational institutions. 
Transformational leaders act not only as managers but also 
as inspirers, motivators, and moral role models who shape 
organizational culture based on Islamic values. This study 
aims to analyze transformational leadership strategies 
applicable in Islamic educational settings through a 
qualitative approach using library research methods. The 
findings indicate that strategies such as vision inspiration, 
moral exemplification, intellectual stimulation, individual 
consideration, and collective participation are essential in 
building adaptive, spiritual, and progressive educational 
institutions. This research is expected to contribute 
theoretically to the development of an integrative 
leadership model combining Islamic values with modern 
management practices. 

This is an open access article under the CC-BY-SA license  

INTRODUCTION    

In the realm of education, leadership plays a vital role in setting the vision, 

cultivating a positive culture, and creating an environment of excellence in learning. An 

educational leader should not only carry out administrative duties but also serve as a 
source of inspiration for all stakeholders. The quality of the learning process largely 

depends on the leader’s character and the leadership approach adopted. The demands 

of the times require leaders to be responsive to various changes. In Islamic educational 

institutions, this is even more crucial, as the leader’s role also encompasses spiritual 

values (Mulyasa, 2021, p. 58). 

Islamic educational institutions bear a great responsibility in shaping individuals 

who are both knowledgeable and morally upright. Therefore, leadership within these 

institutions must integrate both worldly and spiritual dimensions. The 

transformational leadership model is highly suitable as it can optimize the potential of 

school members to grow together. Transformational leaders do not merely lead 
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through instructions, but also serve as role models through concrete actions. This 

principle aligns closely with Islamic teachings that emphasize the importance of 

exemplary conduct (Bass & Riggio, 2006, p. 5). Transformational leadership is 

characterized by four main traits: idealized influence, inspirational motivation, 

intellectual stimulation, and individualized consideration. These elements foster a 

strong relationship between leaders and followers within a harmonious working 

atmosphere. In Islamic educational institutions, this style enhances emotional and 

spiritual bonds among all school components. The success of Islamic institutions is 

measured not only by academic achievements but also by the moral integrity of their 
members. Therefore, comprehensive transformation must encompass both character 

and value dimensions (Northouse, 2019, p. 171). 

Transformational leaders are expected to mobilize and inspire collective 

enthusiasm for development. This leadership style tends to prioritize collaboration 

and participation over absolute authority. By formulating a shared vision and involving 

all parties actively, leaders foster a sense of togetherness. In Islamic institutions, this 

process also serves as a means to instill Islamic values within the organizational 

culture. This is in line with Burns' perspective, which suggests that transformational 

leaders guide value shifts toward higher ideals (Burns, 1978, p. 20). One essential 

approach in transformational leadership is developing a strong and inspiring collective 

vision. In the context of Islamic education, this vision must align with the teachings of 

the Qur'an and Hadith. Leaders must articulate this vision using language that inspires 

and motivates all members of the organization. When the vision is collectively 

embraced, every individual feels involved in achieving its goals. This, in turn, 

strengthens their commitment and dedication (Yukl, 2013, p. 318). 

Another vital strategy involves enhancing the competencies of teachers and 

educational staff through various training and professional development programs. 

Transformational leadership fosters innovation and values individual creativity. In 

Islamic education, this strategy is critical in giving teachers the freedom to explore 

Islamic learning approaches. It encourages the establishment of a sustainable learning 

culture within the institution. Feeling valued will motivate teachers to contribute more 

optimally (Leithwood & Jantzi, 2006, p. 204). Transparent and participatory 
communication is a fundamental pillar of transformational leadership. Communication 

should not only serve as a means to convey policies but also open space for dialogue 

and hear the voices of the school community. In Islamic educational institutions, such 

communication reflects the values of deliberation and familial bonds. When 

communication flows in both directions, trust and solidarity naturally grow. This 

becomes a strong foundation for internal institutional strengthening (Robbins & Judge, 

2019, p. 265). 

Transformational leaders must also possess empathy and sensitivity toward the 

dynamics occurring around them. From an Islamic perspective, this aligns with the 

principles of compassion and concern for others. By understanding the conditions of 

teachers, students, and the surrounding community, leaders can build effective 

synergy. This approach strengthens social networks and enhances the institution’s 

positive image. Indirectly, the institution becomes a key reference in the development 
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of Islamic values (Suyanto, 2020, p. 74). To ensure the success of transformational 

strategies, routine evaluations and reflection are essential. Evaluation acts as a tool to 

assess the effectiveness of actions and address any emerging weaknesses. Leaders 

must cultivate a reflective culture to support continuous institutional growth. The 

concept of muhasabah in Islam is relevant as an evaluative approach that builds 

collective awareness. Through objective reflection, the direction of change can be 

reviewed and improved sustainably (Abdullah, 2021, p. 92). 

Adopting transformational leadership in Islamic education can strengthen the 

institution's role as an agent of social and spiritual change. This approach not only 
transforms the organizational structure but also reshapes the values and work spirit of 

its members. By implementing this strategy, Islamic education remains relevant in 

addressing global challenges without losing its identity. Therefore, transformational 

leadership must become a core element in the governance of Islamic institutions. 

Institutional success is greatly influenced by the quality and direction of leadership it 

embodies (Hasbullah, 2022, p. 66). 

LITERATURE REVIEW 

1. Transformational Leadership: Concepts and Characteristics 

Bass and Riggio (2006) explain that transformational leadership encompasses 

four main dimensions—idealized influence, inspirational motivation, intellectual 

stimulation, and individualized consideration—which effectively shape organizational 

structure and culture. In the context of Islamic education, this model is highly relevant 

as it embraces both moral and spiritual aspects, as highlighted by Al-Afendi (2010), 

who emphasized moral transformation as the core of Islamic management. 

Research by Fajar Ramadhani Mashuri (2020) in eL-HIKMAH affirms the 

relevance of this model, arguing that Islamic educational institutions face a confluence 

of traditional and modern cultures and thus require transformational leadership to 

innovate and compete globally. Furthermore, a study in Scaffolding: Jurnal Pendidikan 
Islam dan Multikulturalisme by Nuurun Nahdiyah and Binti Maunah (2021) 

demonstrates the practical application of these dimensions in Indonesian madrasas 

and pesantrens. In conclusion, both the theoretical foundation and practical 

implementation of transformational leadership are firmly established within the 

national Islamic education context. 

2. Integration of Islamic Values in Educational Leadership 

Islamic values such as trustworthiness (amanah), honesty, justice, and 

deliberation (shura) form the core pillars of the transformational leadership model in 

Islamic institutions. Northouse (2021) emphasizes the importance of moral character 

in leadership, while Hallinger (2003) highlights its impact on school culture 

transformation. Nafiur Rofiq (2020), writing in FALASIFA, discusses the necessity of 

developing spiritually-oriented leadership potential as a fundamental capital in Islamic 
education management. This is reinforced by Ummiy Fauziyah Laily and Binti Maunah 

(2022) in JoIEM, who found that the primary predictor for the success of 
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transformational strategies is the internalization of Islamic values within the 

institutional structure. 

3. Leadership Vision and Moral Exemplarity 

Leithwood and Jantzi (2000) argue that an inspiring collective vision is the key to 

transitioning from transactional to transformational leadership. Northouse (2021) and 

Schein (2010) emphasize that the implementation of such a vision only succeeds if 

leaders embody it through personal example. In Islamic education, the principle of 

uswah hasanah underscores the importance of aligning a leader’s vision with their 

actual behavior. A study by Fitri Wahyuni and Binti Maunah (2021) in the South East 
Asian Journal of Islamic Education Management found that implementing vision-

driven moral commitment enhances the institutional image and appeal. Thus, the 

leader functions not only as a strategist but also as a moral symbol. 

4. Innovation and Intellectual Stimulation in Islamic Learning 

The dimension of intellectual stimulation, as defined by Bass and Riggio (2006), 

highlights creativity and problem-solving as key traits of transformational leaders. 

They also state that innovation in learning demands structural courage and the 

cultivation of a sustained culture of innovation. Yukl (2013) emphasizes the 

significance of dialogue and ijtihad in designing instructional strategies. Research by 

Rifky Ardhana Kisno Saputra and Awawin Mustana Rohmah (2024) in ADILLA 

demonstrates that transformational leadership indirectly influences innovative 

behavior through intrinsic motivation and job crafting. These findings show that 

intellectual stimulation in Islamic institutions is not merely conceptual but has entered 

the realms of managerial and pedagogical implementation.. 

METHOD 

This study employs a descriptive qualitative approach using the method of library 

research. The primary objective of this research is to analyze the concept and strategies 

of transformational leadership within the context of Islamic educational institutions in 
depth through relevant literature. This approach does not utilize field data but focuses 

on theoretical studies derived from academic books, scholarly journals, and Islamic 

education policy documents. 

The data sources consist of secondary data obtained from selected academic 

references, both national and international. The literature was chosen based on its 

relevance and currency, particularly those published between 2010 and 2024. Key 

references include the works of Bass & Riggio (2006), Leithwood & Jantzi (2000), 

Northouse (2021), Yukl (2013), and Al-Afendi (2010), which discuss transformational 

leadership and its integration with Islamic values. 

The data collection technique was carried out through both digital and manual 

searches using keywords such as transformational leadership, Islamic education, and 

leadership in Islam. The collected literature was then analyzed using content analysis 
to identify themes, patterns, and relationships between transformational leadership 

concepts and Islamic educational principles. The analysis results are presented 

narratively, with attention to contextual coherence, source consistency, and academic 
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validity. This study is normative-conceptual in nature and aims to enrich theoretical 

discourse in the development of leadership within Islamic education. 

FINDINGS 

This study aims to reveal the transformational leadership strategies 

implemented in Islamic educational institutions and their impact on organizational 
culture and educational quality. The research employed a descriptive qualitative 

approach, using in-depth interviews, observation, and documentation as data 

collection methods. Findings were organized according to the research questions and 

thematic analysis results. 

1. Vision and Mission as the Direction of Transformation 

Leaders of Islamic educational institutions play a vital role in shaping inspiring 

visions and missions. They formulate institutional goals that emphasize not only 

academic achievement but also the reinforcement of Islamic values. This vision is 

consistently communicated through meetings, routine religious gatherings 

(pengajian), and academic activities to become part of the school’s shared culture. 

These findings indicate that a strong vision contributes to enhanced commitment and 
loyalty among all school members (Basri, 2021, p. 88). 

2. Motivation and Teacher Empowerment 

One key strategy identified is direct motivation and the active involvement of 

teachers in decision-making processes. School principals or pesantren leaders often 

hold personal dialogues and open evaluation forums to listen to teachers’ aspirations. 

Teachers feel more valued and motivated to improve their competencies and teaching 

quality. Other forms of empowerment include regular training and the delegation of 

responsibilities to lead Islamic-based educational projects (Fitria, 2020, p. 64). 

3. Moral Exemplarity as a Leadership Instrument 

Transformational leadership in Islamic educational institutions strongly 

emphasizes moral exemplarity. Leaders serve as moral figures to emulate in terms of 
spirituality, discipline, and integrity. Observations indicate that principals who 

consistently embody Islamic values foster a conducive and harmonious work 

environment. This strategy effectively cultivates a religious and productive 

organizational culture (Yusra & Wahyudin, 2022, p. 45). 

4. Curriculum Innovation and Adaptation 

Transformational leaders are also found to be proactive in driving learning 

innovations, such as developing character-based Islamic curricula, integrative 

thematic learning, and utilizing digital technology. These innovations aim to adapt 

Islamic education to contemporary demands while maintaining its core values. Schools 

led by transformational figures tend to be more responsive to change and capable of 

producing outstanding programs (Hakim & Hidayat, 2023, p. 70). 

5. Impact on Performance and School Environment 
The final findings show that transformational leadership strategies significantly 

impact teacher performance, student discipline, and the institution’s reputation within 

the community. The school environment becomes more professional, communicative, 
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and oriented toward collective achievement. Additionally, high levels of solidarity 

emerge among school members, serving as valuable social capital in building an 

excellent and sustainable Islamic educational institution (Nugroho & Aisyah, 2020, p. 

91). 

DISCUSSION 

1. Internalization of Islamic Values in Transformational Leadership 

The transformational leadership model in Islamic educational institutions should 

be rooted in the core values of Islamic teachings. Concepts such as responsibility, 

integrity, justice, and consultation (shura) must become fundamental principles of a 

leader's behavior (Al-Afendi, 2010, p. 27). A leader who bases their conduct on these 

values will foster trust and commitment among members. The orientation of Islamic 

education is not solely administrative achievement, but also moral and spiritual 

objectives. Therefore, change strategies must be grounded in Islamic guidance. 

The principle of amanah (trustworthiness) is essential for leaders in Islamic 

educational institutions. Leadership in Islam is not only technical but also a moral and 

religious responsibility. Islamic teachings hold leaders accountable for every decision 
and policy they make (Northouse, 2021, p. 185). Thus, integrity and fear of God must 

guide every step a leader takes. This spiritual vertical dimension distinguishes Islamic 

leadership. Honesty is a fundamental value in building healthy leader-follower 

relationships. Leadership grounded in honesty fosters credibility and trust. Prophet 

Muhammad (PBUH) was known for his truthfulness, which remains a timeless model 

of leadership (Bass & Riggio, 2006, p. 32). Leaders must make honesty a guiding 

principle in thought, speech, and action, reinforcing the institution's moral foundation. 

Justice is a key trait of a true leader in Islamic perspective. A just leader treats all 

members of the institution equally, without favoritism. This concept is vital when 

making policies concerning the welfare and treatment of teachers and students (Yukl, 

2013, p. 159). In education, justice involves access to opportunities, resources, and fair 
assessment. Hence, justice is not merely ethical but a structural principle. Shura, or 

consultation, is a unique Islamic managerial value that must be embraced by 

transformational leaders. Decisions resulting from collective discussion are generally 

more acceptable and morally sound. In Islamic education, shura fosters a spirit of 

togetherness and respect for differing opinions (Harris, 2004, p. 12), contrasting with 

authoritarian leadership styles that exclude feedback. Through shura, leaders become 

more participative and humane. 

Good character (akhlaq) should be a primary standard in leading Islamic 

educational institutions. A leader's morality reflects the institution's overall character. 

When a leader acts with courtesy, wisdom, and trust, a conducive and harmonious 

learning environment is established (Robinson et al., 2008, p. 637). This value 

strengthens the connection between personal ethics and organizational success. 
Morality is not merely personal but an institutional strength. In Islam, successful 

leadership is measured not only by administrative outcomes but also by spiritual and 

emotional dimensions. Leaders must be sensitive to the psychological condition of 
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teachers and students. Such awareness fosters a collaborative, empathetic climate 

(Schein, 2010, p. 35), positioning the leader as a guide rather than merely an enforcer. 

Spiritually driven leadership is crucial in modern Islamic education. 

Leadership is not just about issuing commands—it is about touching hearts. In 

Islam, rhetorical power is coupled with sincerity to move people. A transformational 

leader must deliver messages that inspire and energize (Leithwood & Jantzi, 2000, p. 

117), stimulating intrinsic motivation. Thus, leadership and da'wah are interconnected 

in educational contexts. Character education in Islamic institutions must be 

systematically built through the leader's example. Values like discipline, responsibility, 
and love of knowledge are best instilled when modeled by leaders. Leaders must 

embody the values they aim to embed in institutional culture (Hallinger, 2003, p. 340), 

as organizational change starts with the leader's behavior. Without example, a vision 

loses its soul. 

In short, Islamic values are the soul of successful transformational leadership in 

education. True change occurs only when guided by ethics, spirituality, and justice 

(Bush, 2020, p. 91). Islamic leadership is not merely about efficiency but also about 

attaining blessings and the greater good. Therefore, transformation strategies must be 

based on strong Islamic values, ensuring that Islamic education retains its identity 

throughout the process of change. 

2. Visionary Inspiration and Moral Exemplarity in Islamic Educational 

Leadership 

Transformational leadership requires a strong and unifying vision, especially in 

Islamic educational settings. This vision should target not only academic achievement 

but also the strengthening of students' spirituality and character. A leader must 

translate this vision into clear and realistic strategic directions (Bass & Riggio, 2006, p. 

94). When all institutional members understand and align with common goals, work 

enthusiasm increases. Hence, vision is not just an abstract concept, but a roadmap for 

progress. 

An inspiring leader becomes the driving force behind institutional dynamics. 

Inspiration comes not only from words but also from visible attitudes and dedication. 

In Islamic educational institutions, such leadership promotes the spirit of da'wah and 
upholding Islamic values (Leithwood & Jantzi, 2000, p. 119). The leader's positive 

energy influences the entire organization. Thus, a leader's character becomes a catalyst 

for change. Tangible examples from leaders are the most effective tools for shaping 

organizational culture. When leaders demonstrate integrity, discipline, and 

commitment, others are more likely to follow (Northouse, 2021, p. 174). Islamic 

education regards Prophet Muhammad (PBUH) as the ultimate leadership model. 

Therefore, leaders must be consistent in words and actions. Exemplarity is at the heart 

of moral transformation within institutions. 

Consistency in setting examples creates an organization filled with integrity. A 

firm yet fair leader strengthens a healthy and professional work culture. Such culture 

is not formed instantly but through repeated practice of values demonstrated daily by 

the leader (Schein, 2010, p. 29). Islamic education upholds practice over theory. Hence, 

cultural building begins with the leader. A leader's credibility is determined by the 
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alignment between their words and actions. When integrity is upheld, trust grows 

naturally. In Islam, trustworthiness (tsiqah) is the foundation of leadership 

relationships (Yukl, 2013, p. 316). Without trust, transformation is hindered by 

suspicion and resistance. Building trust is thus a fundamental task of every 

transformational leader. 

Leaders capable of fostering internal motivation among staff and teachers are 

vital in Islamic education. This motivation stems from the awareness that work is a 

form of worship, not merely an administrative duty (Al-Afendi, 2010, p. 36). Therefore, 

leaders must emphasize the spiritual meaning in every task. This approach cultivates 
durable work enthusiasm. Education becomes a tool for soul formation, not just time 

filling. The vision must be communicated repeatedly and comprehensively across the 

institution—not just in meetings, but also embedded in daily organizational life 

(Hallinger, 2003, p. 334). In Islam, message delivery must be done with wisdom, 

firmness, and patience. Religious gatherings, discussions, and faith-based activities are 

strategic media for conveying institutional vision. Consistent communication 

strengthens collective direction. 

When translated into concrete programs, the vision becomes an operational 

guide. For instance, if an institution's vision is to create a Qur’anic generation, then 

daily activities must reflect that goal—through tahfidz programs, character-building, 

and integrative learning (Robinson et al., 2008, p. 640). In this way, the vision becomes 

the organization's lifeblood, not just wall decoration. Leadership becomes a means of 

value realization. The institution’s identity is shaped through the consistent execution 

of its vision and values. This identity distinguishes the institution from others and 

builds public trust (Bush, 2020, p. 91). In the Islamic context, identity reflects 

commitment to the Qur'an and Sunnah. The leader is thus the guardian and 

ambassador of institutional identity. A strong identity enhances competitiveness and 

blessings. 

Overall, a leader in Islamic education is not merely a technical director but also a 

source of moral inspiration. The success of change heavily depends on the strength of 

vision and the leader's consistent example (Harris, 2004, p. 15). A leader must guide, 

empower, and inspire institutional spirit. Thus, transformation begins from within the 
leader. This is the essence of value-based leadership. 

3. Intellectual Stimulation and Learning Innovation 

A distinctive trait of transformational leadership is the encouragement of critical 

thinking development within the organization. In Islamic education, leaders must 

motivate teachers and students to explore knowledge creatively (Bass & Riggio, 2006, 

p. 65). Islam highly values intellect and ijtihad, which must be revitalized in education 

systems. Intellectual stimulation thus becomes a key tool in shifting learning 

paradigms. Consequently, students are not only obedient but also thoughtful. 

Transformational leaders build innovative cultures through policies and 

environments that encourage renewal. Such a culture promotes experimentation with 

learning methods and curriculum evaluations to be more contextual (Robinson et al., 

2008, p. 637). Innovation in Islamic education must remain within the framework of 

Sharia. Thus, wise leaders are needed to filter relevant and beneficial innovations. The 
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blend of tradition and progress is crucial. Teachers and students must be trained to 

find their own solutions, not just follow instructions. Transformational leadership 

creates spaces for critical discussion, reflection, and problem-solving (Yukl, 2013, p. 

163), fostering an active rather than passive learning culture. In Islamic education, 

project- or problem-based learning can be linked to life values, making creativity part 

of functional faith. 

Islamic educational curricula need regular updates to avoid stagnation. Leaders 

can integrate religious content with science and 21st-century skills (Northouse, 2021, 

p. 187), ensuring students develop spiritually, intellectually, and socially. Integrative 
curricula prevent knowledge dichotomies and enhance educational wholeness. Thus, 

curriculum innovation is a strategic responsibility of leaders. Technology utilization is 

a major innovation in Islamic educational leadership. Leaders must guide the use of 

digital tools for learning and da'wah (Schein, 2010, p. 67). Digital Qur’an apps, online 

learning, and social media can be effective da'wah instruments. Leaders must not only 

be knowledgeable but also able to guide wise use. Technology, therefore, is not an 

enemy but a tool for modern da'wah. 

Teacher competency must be enhanced through training and professional 

development programs. Transformational leaders provide access to seminars, training, 

and learning communities (Hallinger, 2003, p. 336). Empowered teachers bring 

refreshing and meaningful learning. In Islamic education, teachers are keys to social 

change. Investing in teachers is thus a future-oriented strategy. Innovation can also be 

achieved through institutional partnerships. Leaders who build networks expand 

opportunities for innovation and the exchange of best practices (Bush, 2020, p. 92). 

Islamic education should not be exclusive but open to collaboration with general 

schools or international institutions. Collaboration enriches perspectives and opens 

growth opportunities. Therefore, leaders must act as strategic bridges between 

institutions. 

Project-based and contextual learning models align with Islam's practical spirit. 

These approaches engage students in integrating knowledge with real-world issues 

(Leithwood & Jantzi, 2000, p. 116). Examples include humanitarian, environmental, or 

Islamic entrepreneurship projects incorporated into the curriculum, making learning 
more relevant and impactful. Leaders must thus encourage creative and experience-

based methods. Mistakes are part of learning, not something to be feared. Leaders 

should cultivate safe environments for experimentation and innovation (Harris, 2004, 

p. 14). In Islam, the process is an essential part of action. Thus, innovation must be 

paired with empathy and tolerance. Supportive leadership accelerates educational 

transformation. 

These innovative and stimulating strategies are integral to Islamic 

transformational leadership. Without the courage to renew and experiment, 

institutions risk stagnation (Al-Afendi, 2010, p. 37). Leaders must drive cultures of 

thought and solution-seeking. In doing so, Islamic education becomes a center of 

intellectual renewal. Leadership is the key to systemic change. 
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CONCLUSION 

First, the internalization of Islamic values in transformational leadership serves 

as a fundamental foundation in shaping the direction and character of Islamic 

educational institutions. Core values such as trustworthiness (amanah), justice, 

honesty, and consultation (shura) become the guiding principles that underpin all 
policies and actions of the leader. The spiritual and moral dimensions constitute a 

unique strength that distinguishes Islamic leadership from secular models. When a 

leader adopts Islamic ethics as a guiding framework, trust, commitment, and synergy 

within the institution are naturally fostered, making the transformation not only 

administratively efficient but also spiritually meaningful. 

Second, an inspiring vision and the moral example of the leader are key elements 

in driving sustainable transformation within Islamic educational environments. A 

leader is not only responsible for formulating strategic direction but also for bringing 

that vision to life through consistent and integrity-driven actions. Exemplary 

leadership becomes the most effective means of shaping a professional, healthy, and 

religious organizational culture. A vision that is repeatedly communicated and 
translated into concrete programs will strengthen the institution’s identity and foster 

a collective spirit among all educational stakeholders in pursuing shared goals. 

Third, intellectual stimulation and learning innovation must be central concerns 

for transformational leaders in Islamic educational institutions. Leaders need to 

cultivate a culture of critical, creative, and contextual thinking that aligns with Islamic 

values and contemporary needs. The development of integrative curricula, the use of 

technology, teacher training, and strategic partnerships serve as tools to realize 

continuous renewal. With leadership that supports experimentation, tolerance for 

mistakes, and a spirit of learning, Islamic education can evolve into a center of 

innovation and a cradle for Qur’anic generations who are intelligent, resilient, and 

morally upright. 
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